
Leadership in Context
The Conditions for Success of Jewish Day

School Leaders

Findings from a three-year study commissioned by CASJE (the 
Consortium for Applied Studies in Jewish Education) with funding 
from The AVI CHAI Foundation and The Mandell L. and Madeleine 
H. Berman Foundation, and led by a research team from American
Institutes for Research (AIR), offer valuable insight about the
conditions that support effective Jewish educational leadership —
and where the field can look to improve. These conditions fall
within three practice domains: vision, staff, and community.

VISION

Relations with teachers01
A relationship of trust helps leaders build 
a committed staff united by common 
understanding of school values and a 
shared purpose. However, new leaders 
are less satisfied with their relations with 
teachers and score lower on a scale 
measuring their vision. This finding is 
important as 41 percent of the leaders in 
the survey have been in their current 
position for three or fewer years.

Professional development02
Leaders feel that participation in 
professional development on topics 
related to Judaic studies enable them to 
promote the school’s vision for Jewish 
living and learning. However, only about 
one fifth of the leaders in the survey have 
attended such professional development.

STAFF

Time for instructional leadership03
Leaders believe they need a minimum 
number of hours per week to observe and 
mentor teachers, and for curriculum 
development to support teacher growth. 
Spending fewer than three hours per 
week on curriculum planning; meeting 
with teachers and parents about learning 
and instruction concerns; curriculum 
development; and observing teachers in 
the classroom hampers leaders’ ability to 
support their staff. At the same time, 
spending more than eight hours per week 
on these tasks does not have a statistically 
significant increase in supporting teachers’ 
professional growth.

Autonomy to make decisions04
When school boards of trustees and
heads of schools trust second-tier leaders
with important instructional decision-
making, the second-tier leaders bring in
new initiatives and also veto new
programs or approaches. Leaders who are
given autonomy to make decisions
empower their teachers to pursue their
own ideas and initiatives.

COMMUNITY

Close communications with parents05
Schools benefit in many ways from open
dialogue between leaders and parents.
This especially helps to align educational
programs with the needs of families.
Most importantly, school leaders believe
that a sense of community is essential for
accomplishing the school mission and the
growth of students.

A school leadership team06
By sharing leadership responsibilities with
a school leadership team, school leaders
are better able to dedicate sufficient time
to interacting with their constituencies.
Leaders feel that the school community is
better informed and served when the
leader can effectively work with a school
leadership team to share a variety of tasks.

Collaboration with other organizations07
School leaders feel that developing
relationships with Jewish community
leaders and other Jewish organizations
are activities that can greatly benefit their
schools. Through joint programs and
community support, leaders expand the
course offerings and introduce new
approaches to support academic learning
and student engagement in the Jewish
community.

Researchers surveyed day school leaders (Heads of School, division heads and principals) in 
304 schools and interviewed 72 such leaders to determine what qualities are perceived to 

correlate with high levels of satisfaction and retention among teachers, with a positive school 
climate, and with student outcomes that meet the school’s academic, social-emotional, 

ethical and religious learning goals.
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